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In most GTZ-supported education projects
the regional and national authorities are

not only responsible for project implemen-
tation, they themselves are also a target
group of capacity building measures.
Experience shows that simultaneous con-
sultancy services at several levels is most
efficient, but there must be a close link to
classroom reality. These services initially
bridge the gap where local capacities do
not exist, but then go on to build these
capacities, gaining trust for the sectoral and
consultancy competence of the GTZ.

Thus, in Namibia, Cape Verde, Mozam-
bique, Honduras, Guinea, Mali and in
other countries, projects are directly
strengthening the capacities of regional edu-
cation authorities in the field of teacher
counselling and supervision. In Ecuador,
the Indio education authority is being
strengthened, while in China the provincial
administration is receiving support to help it
develop curricula that can be financed in
the long term and to set up training for sub-
ject teachers. Planning consultancy is being
conducted in China, Mali, Bangladesh,
Cape Verde and Niger with a view to ex-
tending project results to the rest of the
country. Senegal, Mali and Pakistan are
improving their sectoral administration with
the help of projects to support decentralisa-
tion and administrative reform. In
Mozambique, decentralised education 
authorities are receiving assistance in the 

field of education planning techniques,
while the national Ministry of Education in
Peru is improving its monitoring capacities
in nationwide in-service teacher training,
and in Honduras the Ministry of Education
is being advised on how to draw up a
coherent education policy. In Namibia,
school associations have been developed,
organised and established, creating a struc-
ture that is intended primarily to support
and strengthen the professionalism of
schools and teachers. At regular meetings
close to or in the schools, experience can
be shared and solutions to problems found.

Learning everywhere

But learning is not confined to the school
context, it takes place in every GTZ 
consultancy project. Technical cooperation
means learning. Competencies in adult edu-
cation methods are just as much in demand
as well-prepared visual aids and teaching
materials.

Projects can only have a sustainable impact
if the people have a fundamental know-
ledge. The all-embracing competencies of
education projects must thus be harnessed
wherever this fundamental knowledge must
still be acquired. In close coordination with
the goals and subject matter of the project
in question, education projects can devise
adult education courses, set up operational
self-help committees, and develop visual
aids and teaching materials, especially in
the language or languages of the country.
Synergy can only be achieved by going
beyond narrow sectoral boundaries.
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Health and basic education are
social services which must be
guaranteed everywhere if
sustainable development is to be
possible. The two sectors do not
compete with one another or
with other sectors, they are the
precondition for success in
other sectors.

Cooperation between the two sectors is
appropriate wherever knowledge must be
boosted in order to achieve effective pre-
vention, in the school, within youth groups
or among adults. Cooperation with the
health sector is thus indicated in HIV/AIDS
prevention, in the field of reproductive
health, in activities to eradicate female 
genital mutilation, in school health and
domestic hygiene. The many years of 
thinking along sectoral lines mean that 

common projects are still in their infancy,
but they will be a challenge for the coming
years.

Projects learn from one another

For some years now the GTZ-assisted basic
education projects have been organised in
four regional sector networks. At annual
meetings, the representatives of the projects
get to know one another, swap experience,
discuss the issues and consult one another.
This networking of the projects is already
bearing fruit. Projects are becoming more
open, and project staff visit one another and
try to use certain elements of other projects
in their own work. More and more 
frequently, colleagues are performing 
consultancy and evaluation work for one
another between project phases. The next
step could be to swap qualified local staff
between projects to allow them to gain 
broader national and international 
experience.
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c Africa, supraregional Multilingual Education
Africa, supraregional Environmental Education
Cape Verde Basic Education: Support for Decentralisation
Chad Basic Education
Ethiopia Promoting Primary Schooling
Ghana Primary School Pedagogy
Guinea Strengthening In-Service Teacher Training
Kenya Practical Subjects at Primary School
Kenya Literacy Programme
Malawi Promotion of Basic Education
Malawi In-Service Teacher Training
Mali Improving Primary Schooling
Mozambique Improving Primary Education in Sofala
Mozambique Improving Primary Education in Inhambane
Namibia Improving Basic Education
Namibia African Languages in Basic Education
Niger Bilingual Instruction
Rwanda Elementary science and technology
Senegal Literacy for Office Bearers
Senegal Literacy for Women
South Africa Examinations in Basic Education
South Africa Science Education Centre
South Africa In-Service Teacher Training
Tanzania Science at Secondary Schools
Tanzania Cooperation between State and Church
Uganda Education in Poor Urban Areas
Zimbabwe Environmental Education
Jordan Pre- and In-Service Teacher Training
Yemen Health and Environmental Education at Primary School
Bangladesh Comprehensive Primary School Project
PR China Promotion of Primary Schooling
Indonesia Science in Primary Schools
Nepal Urban Environmental Education
Sri Lanka Pre-Service Teacher Training
Sri Lanka In-Service Teacher Training
Sri Lanka Managing Teacher Training
Pakistan NWGP Coordination Office PEP-CO
Pakistan Primary Education Programme PEP-ILE
Pakistan Basic Education for Afghan Refugees
America, supraregional Andres Bello – Development of Teaching Materials
America, supraregional Training Specialists for Intercultural, Bilingual Education
Bolivia Teacher Training
Dominican Republic Environmental Education in Basic Education
Ecuador Intercultural Bilingual Education
El Salvador Reform of Pre-Service Teacher Training
Guatemala Intercultural Bilingual Education in Maya Languages
Guatemala Advisory Services for the Ministry of Education
Honduras Advisory Services for the Ministry of Education
Honduras Promoting Primary Education
Peru Pre-Service Teacher Training
Peru In-Service Teacher Training
Peru Teacher Training for Intercultural Bilingual Education
Peru Strengthening School Management
Supraregional Pilot Environmental Education Project
Supraregional School Development
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Along with other international organisations
the GTZ will therefore continue to pursue
the goal of "education for all", and extend
and improve the range of services it offers
in this regard. One priority will be the pro-
vision of pre- and in-service teacher train-
ing. For, in future, lifelong learning will be
more important than ever, and the founda-
tions must be laid at an early age. The im-
portance of a child's first years for its furt-
her psychological and intellectual de-
velopment is already well known.
Programmes for early child development
are thus becoming increasingly important,
particularly in poor countries. They com-
bine consultancy services for parents on
matters of health and nutrition with pre-
school programmes which awaken the
children's potential, as the children learn
through play. In particular, they promote
acceptance of children as autonomous 
individuals and that they are treated 
accordingly by parents and teachers.

Reading, writing, arithmetic, and an 
understanding of environmental and 
technological systems are essential for 
further lifelong learning and thus an 
effective tool in poverty reduction.

Even if it is unlikely in the foreseeable 
future that children in remote villages in the
Andes, the Sahel or in Southeast Asia will
be able to learn to use a computer at
school or can have any other direct access
to modern information and communica-
tion technologies, these children too must
acquire the knowledge that they can build
on as needed, allowing them to carry on
learning. In addition, education projects
will increasingly be using these modern
information and communication 
technologies for their work, either to
encourage communication between 
individual locations, for interactive training
courses or simply within the scope of
urban youth work.

New Prospects,

The most elementary of problems are still
hampering the educational opportunities
of girls and boys in the poor countries of
Africa, Asia, Latin and Central America.
They thus cannot even come close to
acquiring the skills for the future that
they need to break out of poverty.

Everywhere, children are growing
up in a new world based on com-
munication and new technologies.
Every child that 
has no access to school is thus auto-
matically excluded from this deve-
lopment.
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In the debate about global structural
policy, development cooperation has been
assigned a central role in improving the
political, societal, economic and social
living conditions of individuals. Favourable
in-country frameworks in this regard are
indispensable preconditions for the 
sustainability and broad impact of 
development processes. Promotion of
democracy, rule of law and a social market
economy, strengthening civil society and
promoting good governance are major
fields of action of development cooperation
that sees its role in the domain of global
structural policy.

Basic education and the call for "education
for all" are in themselves absolute 
preconditions for realising these goals.
Education projects provide additional and
vital inputs: by changing teacher behaviour,
through methods that motivate students, the
involvement of parents and communities,
and the subject matter itself - which should
give students the knowledge they need and
opportunities to practice new behaviour
patterns.

Poverty, population growth and 
environmental destruction are seen as
the central threats to stability worldwide.
The acquisition of a quality basic education
as part of crisis and conflict prevention
can have an impact on all three factors.
Education is the major input for poverty
reduction. Understanding and openness to
family planning and awareness of 
environmental destruction increases with
the level of education and knowledge
acquired. More than ever, consultancy work
in education projects is thus aiming to
change behaviour in terms of non-violent
conflict resolution and focusing on the 
teaching of subject matter relevant for the
students' future.

In Central and Southern Africa in particular,
HIV/AIDS is confronting politicians and
society with a challenge in the face of
which the education system must prove its
worth. In some countries it will even be
necessary to redesign "school" in terms of
subject matter and structure.

The greatest challenge for all those 
involved will be to identify an affordable
and sustainable path that leads to 
"education for all", and to ensure that the
path is passable.
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Projects  and partner coun-
tries alike will have to
rethink matters.

The awareness that projects
are enterprises of the state
in question – for tackling
their own specific problems
rather than an additional
source of revenue - is only
one aspect of this.

The changing worldwide
political constellations and
limited resources permit
and demand new forms 
of cooperation.

For all organisations 
involved, there will be a
greater challenge than ever
to get organised, to 
complement and support
one another so as to avoid
overlapping, duplication or
omissions, and to involve
everybody in line with their
strengths and opportunities.

If the goal of “education for
all” and thus a 
future for all children
is to be achieved, we must
all pull together.
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Step 1: The art is: to learn the right things
• Acquire knowledge rather than gather information
• Elaborate, update and define boundaries for basic knowledge
• Pinpoint and acquire specialised knowledge

Step 2: The art is: to make the learning process productive and 
effective
• Learn to learn
• Learn to use sources of information
• Master the basics

Step 3: The art is: to learn together
• Practice and master communication skills
• Acquire and master the ability to work as partners
• Be able to harness the advantages of plurality

Step 4: The art is: to deal with the dynamics of knowledge
• Get on top of the quantity of information
• Prioritise contexts

Step 5: The art is: to learn to cope with interdisciplinary work
• Networked thinking helps solve problems
• Understand system contexts
• Assess possible solutions

Step 6: The art is: to enjoy the learning experience
• Stay curious
• Be aware, acquire new knowledge and be able to use it
• Do something for others through learning
• Be equipped for the future through learning

Step 7: The art is: to use learning and knowledge to become educated
• Achieve self-confidence and independence
• Acquire a feeling of responsibility and accept responsibility
• Recognise and pursue own interests

And the most difficult of all, but the most fundamentally important:
to experience learning as actively shaping our own personalities.

The Art of Learning
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■ Dr. Herbert Bergmann
Sociologist
Senior planning officer
herbert.bergmann@gtz.de
Tel. ++49 6196-79-1346

■ Gert Flaig
Expert for political science
Senior planning officer
gert.flaig@gtz.de
Tel. ++49 6196-79-1345

■ Dr. Gisela Frommer
Educational scientist
Senior planning officer
gisela.frommer@gtz.de
Tel. ++49 6196-79-1343

■ Helga Gietz
Office staff member
helga.gietz@gtz.de
Tel. ++49 6196-79-1302

■ Rainer Granzow
Educationalist
Project staff member
rainer.granzow@gtz.de
Tel. ++49 6196-79-1071

■ Hubert Hartmann
Educationalist
Planning officer
hubert.hartmann@gtz.de
Tel. ++49 6196-79-1344

■ Inka Hiltmann-Richter
Expert for political science
Project staff member
inka.richter@gtz.de
Tel. ++49 6196-79-1381

■ Barbara Knoll
Office staff member
barbara.knoll@gtz.de
Tel. ++49 6196-79-1069

■ Doris Popp
Nutritionist
Project staff member
doris.popp@gtz.de
Tel. ++49 6196-79-1347

■ Uwe Reutter
Educationalist
Project staff member
uwe.reutter@gtz.de
Tel. ++49 6196-79-1068

■ Dr. Wolfgang von Richter
Biologist
Senior planning officer
wolfgang.richter-von@gtz.de
Tel. ++49 6196-79-1309

■ Dr. Hans-Heiner Rudolph
Educational scientist
Senior planning officer
hans-heiner.rudolph@gtz.de
Tel. ++49 6196-79-1341

■ Dr. Horst Seel
Chemist
Senior planning officer
horst.seel@gtz.de
Tel. ++49 6196-79-1348

■ Marion Starke
Financial specialist
Administrative officer
marion.starke@gtz.de
Tel. ++49 6196-79-1342

■ Bernd Hoffmann
Head of Division
bernd.hoffmann@gtz.de
Tel. ++49 6196 79 1303

■ Dr. Rolf Korte
Head of Division
rolf.korte@gtz.de
Tel. ++49 6196 79 1306
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The Art of Learning  
- a skill we are all acquiring 
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